inspiration

Instructional Practices in Language Education

Vol. 4, Issue 2, July-December 2025

) Published by:
Magister Tadris Bahasa Inggris Fakultas Keguruan dan Ilmu Pendidikan
Universitas Islam Negeri Sumatera Utara Medan
J1. William Iskandar Pasar V Medan Estate 20371, Indonesia
Phone. 6615683 - 6622925 Email: inspirationjournal@uinsu.ac.id




INSPIRATION: Instructional Practices in Language Education
Vol. 4, Issue 2, July-December 2025

ISSN: 3123-2523 (Print) 3123-1896 (Online)
http://jurnal.uinsu.ac.id/index.php/inspiration

INSPIRATION

Instructional Practices in Language Education

Vol. 4, Issue 2, July-December 2025
ISSN: 3123-2523 (Print) 3123-1896 (Online)
http://jurnal.uinsu.ac.id/index.php/inspiration

Editorial Team

Editor in Chief
Maslathif Dwi Purnomo

Assosiate Editor
Reflina

Managing Editor
Chairany Rizka

Editorial Board

Muhammad Dalimunthe, Sholihatul Hamidah Daulay, Utami Dewi, Ernita
Daulay, Ahmad Amin Dalimunthe

Layout Editor
Nur Fadhillah Syam

Administration Staff
Willy Rahim Marpaung

Reviewers
Tien Rafida, Universitas Islam Negeri Sumatera Utara Medan, Indonesia
Didik Santoso, Universitas Islam Negeri Sumatera Utara Medan, Indonesia
Rahmabh Fithriani, Universitas Islam Negeri Sumatera Utara Medan, Indonesia
Rr. Dewi Wahyu Mustikasari, Universitas Islam Negeri Salatiga, Indonesia
Susi Herti Afriani, Universitas Islam Negeri Raden Fatah Palembang, Indonesia
Anugrah Imani, UIN Sunan Gunung Djati, Indonesia


http://jurnal.uinsu.ac.id/index.php/inspiration
http://jurnal.uinsu.ac.id/index.php/inspiration
javascript:openRTWindow('http://jurnal.uinsu.ac.id/index.php/inspiration/about/editorialTeamBio/920316')

el INSPIRATION: Instructional Practices in Language Education
7 ’ ! Vol. 4, Issue 2, July-December 2025
2. ool ISSN: 3123-2523 (Print) 3123-1896 (Online)
: http.//jurnal.uinsu.ac.id/index.php/inspiration

INSPIRATION (Instructional Practices in Language Education) is a peer-reviewed
international journal published bianually by Magister Tadris Bahasa Inggris, Fakultas
Ilmu Tarbiyah dan keguruan, UIN Sumatera Utara Medan, Indonesia. INSPIRATION is
dedicated to serve as a forum for academicians and researchers who are interested in the
discussion of current and future issues on second and foreign language
education. Although articles are written in English, the journal welcomes studies dealing

with education of languages other than English as well.

Contributions are welcome in any suitable form, including conceptual paradigms,
theoretical and qualitative or quantitative empirical articles, and review articles with clear
pedagogical implications. INSPIRATION reviews only original manuscripts and does

not review articles that have been published or are under consideration elsewhere.

Editorial Office
Universitas I[slam Negeri Sumatera Utara Medan
Gedung Administrasi Tarbiyah Lantai I

J1. Willem Iskandar Pasar V Medan Estate, Kota Medan, Sumatera Utara,
Indonesia, 20371

Website: http://jurnal.uinsu.ac.id/index.php/inspiration/index

E-mail: inspirationjournal@uinsu.ac.id


http://jurnal.uinsu.ac.id/index.php/inspiration

INSPIRATION: Instructional Practices in Language Education
Vol. 4, Issue 2, July-December 2025

ISSN: 3123-2523 (Print) 3123-1896 (Online)
http://jurnal.uinsu.ac.id/index.php/inspiration

INSPIRATION

Instructional Practices in Language Education
Vol. 4, Issue 2, July-December 2025

Daftar Isi
Postgraduate Students’ Perceptions on the Integration of Technology and Islamic
Values in English Language Learning at Islamic Higher Education...............ccccoceee. 76
Developing and Evaluating Islamic-based ELT Materials: a Systematic Review of
Design Principles, Validity, and Classroom Impact..........c..ccceeveerieniniiiniinenicneeniennns 94
A Critical Approach to Developing English Speaking Materials Based on Islamic
VALUES ..ttt ettt ettt et e ettt e st et e et e e b e enee 113
Environmental Awareness in ELT: A Critical Discourse Analysis of the English for
Nusantara Grade IX TeXtbooK ..........cooouiiiiiiiiiiiiiiee e 129
Mapping Political Ideology in Social Media Narratives: a Critical Discourse
Analysis of X (Twitter) Posts on President Prabowo Using Van Dijk’s Model ............ 147
Exploring Students’ Perceptions of Writing in English as a Foreign Language............ 165


http://jurnal.uinsu.ac.id/index.php/inspiration

iy INSPIRATION: Instructional Practices in Language Education
g Vol. 4, Issue 2, July-December 2025
, ISSN: 3123-2523 (Print) 3123-1896 (Online)
IS /(11 //jurnal.uinsu.ac.id/index.php/inspiration

EXPLORING STUDENTS’ PERCEPTIONS OF WRITING IN
ENGLISH AS A FOREIGN LANGUAGE

Wildan As’at Taufik Hasibuan®
Magister Tadris Bahasa Inggris, Fakultas Ilmu Tarbiyah dan Keguruan, Universitas Islam
Negeri Sumatera Utara, Medan, 20371, INDONESIA

“Corresponding author, email: hasibuanwildan@ uinsu.ac.id

Abstract

This study examines students’ perceptions of writing in English as a Foreign
Language, especially in terms of confidence, motivation, organization, and feelings
toward writing. The research used a quantitative survey design and involved 16
students from the English Department at UIN SU, who participated voluntarily.
Data were collected through a Likert-scale questionnaire containing ten statements
about students’ attitudes and challenges in English writing. The responses were
analyzed descriptively using frequency and percentage data. The findings show that
most students have positive perceptions of English writing. All students reported
that they feel confident when writing and believe that writing helps improve their
English skills. They also feel satisfied after completing writing tasks and agree that
writing is important for their education. However, some students still experience
difficulties, such as organizing ideas into coherent paragraphs, feeling stressed
when working on long writing tasks, and being afraid of making mistakes. This
indicates that although students value writing, they still face several cognitive and
emotional challenges. Overall, the study suggests that writing instruction should
not only improve language skills but also provide more support in organizing ideas,
reducing anxiety, and increasing students’ confidence in writing. These findings
contribute to a better understanding of students’ perceptions and support the

development of more learner-centered EFL writing instruction.
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Introduction

Writing in English as a Foreign Language (EFL) has long been recognized as one of the
most complex and intellectually demanding components of language learning. Unlike receptive
skills such as listening and reading, writing requires learners to actively generate, organize, and
refine ideas while simultaneously managing grammar, vocabulary, mechanics, and discourse
conventions (Hyland, 2019; Weigle, 2014). For many students, this process becomes even
more challenging in academic contexts, where writing is not only a linguistic activity but also
an academic and cognitive task that requires clarity of argument, coherence, and critical
engagement with content (Nation, 2009). As a result, students often perceive writing in English
as a demanding and sometimes intimidating process, especially when their linguistic
competence and academic literacy are still developing (Hidayah et al., 2025; Purnomo et al.,
2025; Fareed et al., 2016).

In many EFL learning environments, students report a variety of difficulties when
engaging in writing tasks. These include challenges in generating ideas, limited vocabulary,
grammatical inaccuracy, and difficulty organizing thoughts into coherent and logically
structured texts (Chen, 2019; Latif, 2013). Such challenges may contribute to feelings of
anxiety, frustration, and lack of confidence, which can negatively influence students’
willingness to engage in writing activities. Writing requires sustained attention, planning, and
revision, and students must balance multiple demands at once including accuracy, organization,
idea development, and audience awareness (Weigle, 2014). Therefore, students’ perceptions of
writing are closely connected to their emotional responses, learning attitudes, and levels of
engagement in writing classrooms (Maclntyre & Mercer, 2014).

The role of writing in education, however, continues to expand, especially as academic
environments increasingly emphasize critical thinking, analytical reasoning, and written
communication. Writing is not merely a means of language practice but a key medium through
which students construct knowledge, express understanding, and participate in academic
discourse (Hyland, 2016). In EFL contexts, this expectation presents additional challenges, as
students must develop both language proficiency and academic writing competence
simultaneously. Mastery of grammatical accuracy alone is no longer sufficient; students are
also expected to organize ideas logically, support arguments appropriately, and demonstrate
coherence across sentences and paragraphs (Graham & Perin, 2007). These demands highlight
the importance of instructional approaches that support students not only at the linguistic level

but also at the level of text organization and idea development.
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Despite these developments, numerous studies have shown that many EFL learners
continue to struggle with aspects of organization, coherence, and paragraph development in
academic writing (Fareed et al., 2016; Weigle, 2014). Students often produce texts that lack
unity, sufficient elaboration, or logical connection between ideas, indicating that organization
remains a major area of difficulty. These challenges may arise from limited exposure to
academic writing conventions, lack of explicit instruction in text structure, or unfamiliarity
with expectations regarding academic argumentation in English (Hyland, 2019). At the same
time, students’ difficulties in organization may also be shaped by how they perceive the writing
process itself, including their beliefs about what constitutes good writing and how writing tasks
should be approached.

Students’ perceptions are therefore an important factor in understanding writing
development in EFL contexts. Perception influences how learners interpret learning tasks,
evaluate their own abilities, and respond to instructional practices (Bandura, 1997;
Zimmerman, 2000). Students who perceive writing instruction as meaningful, supportive, and
relevant to their learning needs are more likely to engage actively, experiment with strategies,
and develop greater confidence as writers (Teng, 2016). In contrast, when writing activities are
perceived as overly difficult, unclear, or disconnected from students’ goals, learners may adopt
surface level approaches, avoid complex writing tasks, or experience increased anxiety.
Understanding students’ perceptions thus provides valuable insight into how writing
instruction is experienced at the classroom level.

However, much of the existing research on students’ perceptions of writing has tended
to focus on specific aspects such as writing anxiety, self-efficacy, or general attitudes toward
writing, rather than on how students perceive their experiences in structured academic writing
and paragraph organization (Latif, 2013; MacIntyre & Mercer, 2014). While studies have
examined writing strategies, teacher feedback, and assessment practices, fewer studies have
explored how students perceive approaches to writing that emphasize idea development,
textual organization, and coherence. This indicates a need for more learner centered inquiry
into how students experience academic writing as a structured and cognitive process rather than
merely a linguistic one.

Exploring students’ perceptions from this perspective is significant for several reasons.
First, perceptions offer insight into how students make sense of their writing experiences,
including how they approach planning, composing, organizing, and revising written texts.

These perceptions may reveal whether writing activities help students clarify their ideas,
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develop understanding of text structure, or engage more critically with content. Second,
students’ perceptions can highlight the kinds of challenges they continue to experience, such
as difficulties in maintaining coherence, elaborating supporting information, or linking ideas
between sentences and paragraphs. Such insights may not always be visible through written
products alone but can be understood more deeply through students’ reflections on their own
writing processes. Third, examining students’ perceptions contributes to the development of
more responsive and context appropriate writing pedagogy. EFL learning environments are
diverse, and instructional approaches may not affect all learners in the same way. Students
interpret and experience writing activities differently depending on prior learning experiences,
language background, academic expectations, and personal confidence (Dornyei, 2005). By
considering students’ perspectives, educators and researchers can better understand whether
writing instruction aligns with learners’ needs, whether it supports or constrains learning, and
how it might be improved to foster greater engagement and writing development.

From a broader educational perspective, understanding students’ perceptions of writing
also supports the development of learner autonomy and reflective learning. When students are
encouraged to reflect on their writing experiences, they become more aware of their strengths,
difficulties, and learning strategies. This awareness may promote more active self-regulation
and greater responsibility for learning, particularly in writing tasks that require sustained effort
and independent thinking (Zimmerman, 2000; Teng, 2016). Thus, exploring students’
perceptions is not only useful for instructional improvement but also for supporting students’
long-term development as independent writers and language learners.

Against this background, the present study aims to explore students’ perceptions of
writing in English as a Foreign Language within the context of structured academic writing and
paragraph organization. The study focuses on how students perceive their experiences in
generating ideas, elaborating information, organizing written texts, and constructing coherence
in English. By examining students’ reflections and perceptions, this research seeks to provide
a deeper understanding of how learners experience academic writing, how they interpret the
demands of writing tasks, and how these perceptions shape their engagement, motivation, and
learning behavior in writing classrooms.

The findings of this study are expected to contribute to the growing body of literature on
EFL writing by offering empirical insight into learners’ subjective experiences of writing in
English. In practical terms, the results may inform writing instruction by helping teachers better

understand how students experience writing tasks, which aspects of writing they find most
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challenging, and which areas of instruction may require greater support. The study may also
provide implications for curriculum developers and educators in designing writing programs
that place greater emphasis on organization, coherence, and learner engagement, while taking
into account students’ perceptions and learning needs. Ultimately, a deeper understanding of
students’ perceptions of writing may support the development of more effective, meaningful,

and learner centered approaches to teaching writing in EFL contexts.

Literature Review
Students’ Perceptions in EFL Learning

Perception refers to how learners interpret and evaluate their learning experiences, which
in turn influences their attitudes and behavior in the classroom (Oxford, 2016). In EFL writing,
students’ perceptions include their confidence, motivation, anxiety, perceived difficulty, and
value toward writing tasks. Positive perceptions are associated with greater participation and
persistence, whereas negative perceptions may result in avoidance or writing apprehension
(Latif, 2007). Research in second language learning shows that learners’ attitudes and
perceptions strongly influence language achievement and task engagement (Dornyei &
Ushioda, 2011). When students perceive writing as meaningful and useful, they are more likely
to develop intrinsic motivation and invest effort in improving their skills. Conversely, when
writing is perceived as difficult or stressful, learners may experience low confidence and
reluctance to participate (Hyland, 2019). Thus, investigating students’ perceptions provides

insight into their cognitive and emotional responses to writing instruction.

Writing in English as a Foreign Language

Writing in EFL settings differs from first-language writing because learners must manage
limited linguistic resources while simultaneously generating and organizing ideas (Richards &
Renandya, 2002). EFL students often struggle with vocabulary, grammar accuracy, and
rhetorical organization, which can create additional cognitive load and uncertainty during

writing tasks (Weigle, 2002).

Methods
The research employed a quantitative survey design to investigate students’ perceptions
of writing in English. The study involved 16 students from the 7 English Department at UIN

SU, who were selected through voluntary sampling, allowing only students who were willing
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and relevant to the study context to participate. Data were collected using an online
questionnaire distributed through Google Forms. The survey was administered on December
6, 2025, and respondents were given approximately one week to complete and submit their
responses. The entire research process, including data collection, processing, and
interpretation, was completed within two weeks.

The questionnaire was developed using a Likert scale format, which served as the
primary instrument for exploring and interpreting students’ perceptions of writing in English.
The instrument consisted of four response options: Strongly Agree, Agree, Disagree, and
Strongly Disagree. These categories enabled respondents to indicate the degree of agreement
or disagreement with each statement related to their writing experiences. The use of a Likert
scale also allowed the researcher to quantify students’ perceptions and identify the extent to
which they viewed writing as beneficial, understandable, engaging, and supportive of their
English language development. Overall, the study highlights the important role of writing in

enhancing students’ English proficiency and academic learning.

Results

The data analysis in this section was conducted based on the responses obtained from a
Google Forms survey completed by 16 participants, each responding to 10 statements related
to students’ perceptions of English writing. The statements covered key affective and cognitive
aspects of writing, including confidence in writing English texts, the ability to express ideas
through writing, feelings of boredom toward writing activities, the role of writing in supporting
English learning, difficulties in organizing ideas into coherent paragraphs, stress when
completing long writing assignments, writing motivation driven by teacher requirements,
feelings of satisfaction after completing writing tasks, the importance of writing skills for
education, and fear of making mistakes when writing.

To present the findings clearly, each survey item is displayed using screenshots taken
directly from Google Forms, which visually illustrate the distribution of responses. These
visuals are complemented by statistical calculations processed in Microsoft Excel, including
percentages, frequency distributions, and descriptive summaries. For better organization and
clarity of interpretation, the analysis is divided into two main sections: the first explains
respondents’ answers based on the visual charts from Google Forms, while the second provides

a deeper interpretation using the statistical results generated in Excel. This structured approach
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ensures that the findings are comprehensive, easy to understand, and aligned with the objectives

of the study.

Saya merasa percaya diri ketika menulis teks dalam bahasa Inggris. (I feel confident when writing

texts in English)
16 jawaban

@ Sangat Setuju
® Setuju
Tidak Setuju
@ Sangat Tidak Setuju

100%

Figure 1. Response to Item 1: “I Feel Confident When Writing Texts in English”.

A total of 16 respondents participated in the questionnaire, in which each item consisted
of four response options: Strongly Agree, Agree, Disagree, and Strongly Disagree. Based on
the frequency diagram for Item 1, all respondents expressed a positive perception toward the
statement. Specifically, 100% of the participants selected “Agree,” indicating full agreement
with no responses recorded in the Disagree or Strongly Disagree categories. These findings
demonstrate a strong and consistent positive perception among all respondents regarding the
content of Item 1, suggesting that the statement is well-received and aligns with their views or
experiences.

Saya mampu mengekspresikan ide saya dengan baik melalui tulisan bahasa Inggris. (I am able to
express my ideas well through English writing)

16 jawaban

@ Sangat Setuju
@ Setuju
Tidak Setuju
@ Sangat Tidak Setuju

Figure 2. Response to Item 2: “T am able to express my ideas well through English writing”.
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A total of sixteen respondents participated in the questionnaire. Each item in the
questionnaire provided four response options: Strongly Agree, Agree, Disagree, and Strongly
Disagree. Based on the frequency diagram for Item 2, the majority of respondents expressed
agreement with the statement. Specifically, three students (18.8%) selected Strongly Agree,
eleven students (68.8%) selected Agree, and two students (12.5%) selected Disagree, while
none of the respondents chose Strongly Disagree. These results indicate that only a small
proportion of participants disagreed with Item 2, whereas most respondents demonstrated a

positive perception toward the statement.

Menulis bahasa Inggris terasa membosankan. (Writing in English feels boring)

16 jawaban

@ Sangat Setuju
® setuju

Tidak Setuju
@ Sangat Tidak Setuju

Figure 3. Response to Item 3: “Writing in English feels boring”.

Out of sixteen respondents, the results for Item 3 indicate that most participants expressed
disagreement with the statement. A total of ten students (62.5%) selected Disagree, while two
students (12.5%) chose Strongly Disagree. In contrast, only four students (25%) selected
Agree, and none of the respondents indicated Strongly Agree. These findings demonstrate that
the majority of participants held an unfavorable perception toward Item 3. Overall, the
responses suggest that the statement in Item 3 was generally not supported by the respondents.

Kegiatan menulis membantu saya belajar bahasa Inggris lebih baik. (Writing activities help me learn
English better)

16 jawaban

@ Sangat Setuju
@ Setuju
Tidak Setuju
@ Sangat Tidak Setuju

b

Figure 4. Response to Item 4: “Writing activities help me learn English better”.
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From the total of sixteen respondents, the results for Item 4 reveal that the majority of
participants agreed with the statement. Nine students (56.3%) responded Agree, and five
students (31.3%) selected Strongly Agree. Meanwhile, only two students (12.5%) chose
Disagree, and no respondents selected Strongly Disagree. These results indicate that most
participants demonstrated a positive perception of Item 4. Overall, the responses reflect that

the statement received substantial support from the respondents.

Saya merasa kesulitan menyusun ide menjadi paragraf yang teratur (I find it difficult to organize my

ideas into coherent paragraphs)
16 jawaban

@ Sangat Setuju
@ Setuju
Tidak Setuju
@ Sangat Tidak Setuju

N

Figure 5. Response to Item 5: “I find it difficult to organize my ideas into coherent

paragraphs”.

From the total of sixteen respondents, the findings for Item 5 show that most participants
expressed agreement with the statement. A total of eight students (50%) selected Agree, while
two students (12.5%) indicated Strongly Agree. In comparison, six students (37.5%) chose
Disagree, and none of the respondents selected Strongly Disagree.

These results suggest that a larger proportion of respondents still showed agreement with
the statement, despite the presence of some differing views. The distribution of responses
indicates that the perception toward Item 5 remained generally positive among participants.
Overall, the results imply that the statement received meaningful support from the majority of

respondents.

Menulis tugas panjang dalam bahasa Inggris membuat saya merasa tertekan. (Writing long
assignments in English makes me feel stressed)
16 jawaban

@ Sangat Setuju
@ Setuju
Tidak Setuju

. @ Sangat Tidak Setuju

Figure 6. Response to Item 6: “Writing long assignments in English makes me feel stressed”.
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From the total of sixteen respondents, the results for Item 6 indicate that most participants
expressed agreement with the statement. Eight students (50%) selected Agree, while seven
students (43.8%) chose Disagree, and one respondent (6.3%) selected Strongly Disagree. These
findings suggest that although a considerable proportion of participants supported the
statement, there were also differing opinions among the respondents. Overall, the distribution

of responses reflects a generally mixed yet meaningful level of agreement toward Item 6.

Saya menulis karena hanya untuk memenuhi tugas guru. (| write only to fulfill my teacher's
assignments)

16 jawaban

@ Sangat Setuju
@ Setuju
Tidak Setuju

. @ Sangat Tidak Setuju

Figure 7. Response to Item 7: “I write only to fulfill my teacher's assignments”.

Out of the sixteen respondents, the results for Item 7 reveal that most participants
expressed disagreement with the statement. A total of nine students (56.3%) selected Disagree,
and one student (6.3%) chose Strongly Disagree, indicating a predominantly negative response
pattern. In contrast, only six students (37.5%) selected Agree, and none of the respondents
indicated Strongly Agree.

These findings suggest that the majority of participants held an unfavorable perception
toward Item 7, as the level of disagreement exceeded the proportion of students who expressed
agreement. The distribution of responses further implies that the statement in Item 7 did not
resonate strongly with the respondents and was generally not supported. Overall, the results
highlight a tendency among participants to challenge or reject the idea presented in this item,

reflecting a lower level of acceptance compared to other statements in the questionnaire.
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Saya merasa puas ketika berhasil menyelesaikan tulisan bahasa Inggris (I feel satisfied when |

successfully complete an English writing assignment) -
16 jawaban

@ Sangat Setuju
® Setuju
Tidak Setuju
@ Sangat Tidak Setuju

Figure 8. Response to Item 8: “I feel satisfied when I successfully complete an English
writing assignment”.

A total of 16 respondents took part in the questionnaire, which provided four response
options for each item: Strongly Agree, Agree, Disagree, and Strongly Disagree. The
distribution of responses for Item 8 shows a clearly favorable perception among participants.
In particular, 11 students (68.8%) selected Strongly Agree, while the remaining 5 students
(31.3%) chose Agree. None of the respondents reported Disagree or Strongly Disagree. These
findings demonstrate that all participants were in agreement with the statement in Item 8,

reflecting a uniformly strong and positive perception toward its content.

Kemampuan menulis bahasa Inggris penting untuk pendidikan saya (English writing skills are
important for my education)

16 jawaban

@ Sangat Setuju
@ Setuju
Tidak Setuju
@ Sangat Tidak Setuju

Figure 9. Response to Item 9: “English writing skills are important for my education™.

A total of 16 individuals completed the questionnaire, which included four possible
response options for each item: Strongly Agree, Agree, Disagree, and Strongly Disagree. The
response pattern for Item 9 reflects a distinctly positive tendency among the participants. Of
the total respondents, 12 students (75%) indicated Strongly Agree, while the other 4 students
(25%) selected Agree. There were no responses recorded in either the Disagree or Strongly
Disagree categories. Taken together, these outcomes show that all participants were supportive

of the statement in Item 9, indicating a strong and uniform positive perception toward the item.
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Saya takut membuat kesalahan saat menulis. (I am afraid of making mistakes when writing)

16 jawaban

@ Sangat Setuju
@ Setuju
Tidak Setuju

- @ Sangat Tidak Setuju

Figure 10. Response to Item 10: “I am afraid of making mistakes when writing”.

A total of 16 respondents participated in the questionnaire, which offered four response
options for each item: Strongly Agree, Agree, Disagree, and Strongly Disagree. The
distribution of responses for Item 10 indicates a clearly positive trend among participants.
Specifically, 8 students (50%) selected Strongly Agree and 5 students (31.5%) chose Agree,
while only three respondents (18.5%) were recorded in the Disagree or Strongly Disagree
categories. Overall, these results suggest that participants generally supported the statement in

Item 10, reflecting a consistently favorable perception toward the item.

Discussion

The findings of this study provide a comprehensive picture of students’ perceptions of
writing in English as a Foreign Language, as reflected in the frequency and percentage
distributions of their responses to the questionnaire items. Overall, the data indicate that
students hold predominantly positive attitudes toward English writing, although some cognitive
and affective challenges remain evident, particularly in relation to organization, stress, and fear
of making mistakes. For Item 1, all respondents (100%) selected Agree, indicating a unanimous
positive perception of confidence in writing English texts. The absence of responses in the
Disagree or Strongly Disagree categories suggests a strong level of self-belief among students.

Similarly, the distribution of responses for Item 2 shows that three students (18.8%)
selected Strongly Agree and eleven students (68.8%) selected Agree, while only two students
(12.5%) chose Disagree. These frequencies indicate that the majority of students perceive
themselves as able to express ideas effectively through English writing. The small proportion
of disagreement suggests that although most students feel capable, some still face linguistic or
expressive limitations. This aligns with Hyland’s (2016) view that writing supports idea
development but remains a cognitively demanding skill. For Item 3, most respondents

expressed disagreement, with ten students (62.5%) selecting Disagree and two students
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(12.5%) choosing Strongly Disagree, while only four students (25%) selected Agree. The
frequency pattern shows that the majority do not perceive writing as boring. Instead, students
appear to engage positively with writing activities. This aligns with MacIntyre and Mercer
(2014), who highlight the role of positive emotion and enjoyment in sustaining learning
motivation.

The responses to Item 4 further strengthen this finding, as nine students (56.3%) selected
Agree and five students (31.3%) selected Strongly Agree, while two students (12.5%) chose
Disagree. The high concentration of agreement responses indicates that students perceive
writing as beneficial for improving English skills. These frequencies suggest that writing is not
only viewed as a classroom activity but also as a meaningful tool for language development
(Nation, 2009; Hyland, 2016). However, challenges emerge in Item 5, where eight students
(50%) selected Agree and two students (12.5%) selected Strongly Agree, compared to six
students (37.5%) who chose Disagree. The frequency distribution shows that more than half of
the respondents experience difficulty organizing ideas into coherent paragraphs. Although
disagreement responses are also considerable, the higher proportion of agreement indicates that
organizational challenges remain a common issue. This finding supports previous studies
reporting that coherence, unity, and paragraph development are persistent areas of difficulty
for EFL learners (Fareed et al., 2016; Weigle, 2014).

A similar pattern is seen in Item 6, where eight students (50%) selected Agree, while
seven students (43.8%) selected Disagree and one student (6.3%) chose Strongly Disagree.
These frequencies indicate a relatively balanced perception, suggesting that while many
students feel stressed when completing long writing assignments, a nearly equal number do not
share this experience. This variation may reflect different levels of writing confidence and
coping strategies among learners, consistent with Latif’s (2013) findings on individual
differences in writing anxiety. For Item 7, most respondents expressed disagreement, with nine
students (56.3%) selecting Disagree and one student (6.3%) selecting Strongly Disagree, while
six students (37.5%) selected Agree. The frequency pattern indicates that students generally do
not write solely to fulfill teacher requirements. Instead, many appear to engage in writing for
broader learning purposes. This suggests the presence of internal or self-regulated motivation,
which is essential for developing learner autonomy (Teng, 2016).

A particularly strong positive tendency appears in Item 8, where eleven students (68.8%)
selected Strongly Agree and five students (31.3%) selected Agree, with no responses in the

Disagree categories. The uniform frequency distribution indicates that all students feel satisfied
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after successfully completing writing tasks. This finding highlights the emotional reward
associated with writing accomplishment, reinforcing the motivational role of positive affect in
learning (Maclntyre & Mercer, 2014). Likewise, the responses to Item 9 show complete
agreement, with twelve students (75%) selecting Strongly Agree and four students (25%)
selecting Agree. The frequency data demonstrate unanimous recognition of writing as an
important skill for academic development. This indicates that students perceive writing as
highly relevant to their educational goals and future learning (Hyland, 2019). Finally, Item 10
reveals that eight students (50%) selected Strongly Agree and five students (31.5%) selected
Agree, while only three students (18.5%) selected Disagree or Strongly Disagree. These
frequencies indicate that fear of making mistakes remains a common concern among students.
This finding reflects the presence of writing anxiety and performance pressure, which may
affect students’ risk-taking and confidence when composing texts (Latif, 2013).

Taken together, the frequency patterns across the ten items illustrate a dual-dimension
perception: students demonstrate strong appreciation, motivation, and confidence toward
writing, yet continue to experience cognitive and emotional challenges. These results
emphasize the importance of writing instruction that not only develops linguistic accuracy, but
also supports organization skills, reduces anxiety, and fosters positive learning experiences.
Pedagogically, the findings suggest that writing instruction should incorporate explicit teaching
of coherence and paragraph organization, guided practice, and modeling of text structure. In
addition, supportive feedback and process-based approaches may help reduce stress and fear
of error, while reinforcing students’ confidence and engagement. Addressing both frequency-
based evidence and students’ perceived experiences can therefore contribute to more

responsive and learner-centered writing pedagogy in EFL contexts.

Conclusion

This research highlights that, despite students’ generally positive perceptions and
confidence in English writing, significant cognitive and emotional challenges remain,
particularly concerning paragraph organization, stress, and fear of errors. These difficulties can
hinder learners’ overall engagement and development as autonomous writers. The findings
emphasize the importance of adopting instructional strategies that promote clarity in text
structure, provide supportive feedback, and address emotional factors such as anxiety. By
understanding students’ perceptions, educators can tailor pedagogical practices to foster a more

learner-centered environment that enhances both motivation and skill acquisition. Ultimately,
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integrating learners’ perspectives into writing instruction can contribute to more effective,

meaningful, and sustainable language development in EFL settings.
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