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Abstract
Received: 17-09-2025 This study aims to analyze the influence of anti-corruption education on
Revised:  6-10-2025 students’ attitudes and integrity behavior in higher education. A mixed
Accepted: 13-10-2025 methods approach was applied, combining questionnaires, surveys,

interviews, and observations. A total of 104 students completed qualitative
questionnaires, and 142 students participated in quantitative surveys. The
findings reveal that most students understand the importance of anti-
corruption education (94.4%) and consider it relevant to academic life
(89.4%). Furthermore, 88.8% of students reject academic misconduct such
as cheating and proxy attendance, while 85.9% expressed readiness to act
as anti-corruption agents both on campus and in society. Qualitative data
also highlight positive changes in honesty, discipline, and responsibility.
This study concludes that anti-corruption education effectively raises
awareness, shapes character, and encourages students to internalize integrity
values in both academic and social contexts.
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INTRODUCTION

Anti-corruption education is an integral part of character education that aims to
instill moral values such as honesty, responsibility, courage to voice the truth, and integrity
in both personal and professional life. Anti-corruption education does not only focus on
providing information about the dangers of corruption but is also designed to shape
students’ character and personality with assertive attitudes and professional integrity
behaviors [1]. The anti-corruption education approach becomes highly relevant for the
younger generation in fostering legal awareness [2]. Moreover, this approach is crucial in
the student context, considering that they will eventually enter the workforce, which
demands strong commitment to ethics and social responsibility [3].

Effective anti-corruption education must cover three dimensions: the cognitive
(knowledge of corruption and its impacts), the affective (critical attitudes toward corrupt
practices), and the psychomotor (the ability to act ethically in real situations) [4].
Assertiveness, referring to the ability to express opinions honestly and firmly without
harming others, is one of the essential competencies in preventing deviant behavior in
professional settings [5] [6]. Therefore, this attitude needs to be cultivated during higher
education through relevant curricula and learning practices. Kohlberg’s moral development
theory and Bandura’s social learning theory serve as important foundations in anti-
corruption education [7] [8]. Both theories emphasize that moral and ethical values are
formed through learning processes, social interaction, and direct experiences [9] [10].
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Higher education institutions hold a strategic position in this process, as they represent the
initial stage in shaping students’ professional identity. Previous studies have shown that
integrating anti-corruption values into active and contextual learning can enhance students’
ethical awareness and strengthen their professional integrity behavior [11].

Furthermore, extracurricular activities such as leadership training, ethics debates,
decision-making simulations, and internships at anti-corruption institutions significantly
contribute to fostering assertiveness and commitment to professional values. [12] notes that
students actively engaged in social activities and anti-corruption campaigns tend to have
higher moral sensitivity. Meanwhile, a campus environment that emphasizes transparency
and accountability also creates a positive atmosphere in reinforcing a culture of integrity
[13]. Based on this background, this study seeks to examine how the implementation of
anti-corruption education at STKIP Harapan Bima influences the development of students’
assertiveness and professional integrity behavior. The findings are expected to provide
strategic input for curriculum design, teaching approaches, and campus culture
development to better support the holistic internalization of anti-corruption values.

The specific research justification in this new initiative is framed by the following
questions: How does anti-corruption education influence students’ assertiveness and
professional integrity behavior? What factors determine the effectiveness of anti-corruption
education in shaping assertive attitudes and professional integrity among students?

This study employs a mixed-method approach with a sequential explanatory
design, combining a quantitative phase followed by a qualitative phase to provide a more
comprehensive understanding of the research problem. The problem-solving strategy is
carried out in two stages. The first stage uses a quantitative approach by distributing closed-
ended questionnaires to students as respondents, analyzed statistically to measure the
influence of anti-corruption education on students’ attitudes and integrity behavior. The
second stage adopts a qualitative approach through in-depth interviews with selected
informants such as students, lecturers, and anti-corruption education program managers,
analyzed using thematic analysis techniques. This approach was chosen to obtain insights
not only from numerical data but also from the context, experiences, and perceptions of
educational stakeholders. The combination of both approaches is expected to yield
comprehensive and relevant findings for strengthening character education and building
student integrity in higher education institutions.

The strength of this study lies in its use of a mixed-method strategy that integrates
both quantitative and qualitative analyses. Unlike previous studies that focused solely on
statistical data, this research explores in depth the factors influencing the effectiveness of
anti-corruption education through interviews and thematic analysis. Its novelty lies in the
holistic and contextual approach to understanding the influence of anti-corruption
education on student integrity, enabling more applicable recommendations for
strengthening character education and preventing corruption in higher education settings.

RESEARCH METHOD

Research Design — This study employs a mixed-methods approach with a
sequential explanatory model, in which gquantitative analysis is conducted first, followed
by qualitative analysis to deepen the understanding of findings, particularly concerning the
influence of anti-corruption education on students’ attitudes and integrity behavior [14],
[15].

Data Collection Methods — Data were collected using two methods: Secondary
Data, obtained through literature review (document study) and comparative study, namely
a series of efforts to collect data by reading, reviewing, classifying, identifying, and
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understanding literature relevant to the research problem; Interviews, conducted directly
with research informants.

Research Location, Population, and Sample — This study was conducted at STKIP
Harapan Bima with a sample drawn from six (6) study programs, each consisting of 45
students, totaling 270 participants.

Data Analysis Techniques — The analysis was carried out in two stages: quantitative
analysis using statistical techniques on questionnaire data, and qualitative analysis using
thematic analysis on interview data. Both analyses were conducted sequentially and
complementarily to understand the influence of anti-corruption education on students’
attitudes and integrity behavior.

The research process was implemented in three main stages: planning,
implementation, and completion. Planning Stage: The researcher first identified the
problem, focusing on the low effectiveness of anti-corruption education in higher
education, then formulated it into a research proposal. Research instruments, including
questionnaires and interview guides, were developed to explore students’ attitudes,
integrity behavior, and influencing factors. These instruments were pilot-tested on a small
group of students to ensure validity and reliability before being widely administered. Once
deemed feasible, data collection was conducted through questionnaire distribution and
interviews with selected respondents. Implementation Stage: This stage began with
distributing questionnaires to students from various study programs who had participated
in anti-corruption education. In addition, Focus Group Discussions (FGDs) were conducted
with students and lecturers to further explore their experiences and perceptions of integrity
values.

The collected data were initially analyzed using statistical approaches for
guantitative data and thematic analysis for qualitative data to identify emerging patterns. A
data completeness check was then performed to ensure all required information had been
validly collected before proceeding to the final analysis. Completion Stage: At this stage,
final data analysis was conducted using a mixed-method approach that integrated both
guantitative and qualitative results through triangulation. All research findings were then
comprehensively compiled into a final report containing conclusions and policy
recommendations regarding the implementation of anti-corruption education in higher
education. As research outputs, the findings were published in scientific articles in
accredited journals and disseminated through seminars and academic forums. This process
ensured that the study not only produced academic contributions but also provided practical
benefits for developing strategies to strengthen anti-corruption education in higher
education institutions.

RESEARCH RESULTS AND DISCUSSION
Research Results

To understand the characteristics of the respondents involved in this study, it is
important to present the students’ profiles based on gender, semester, and study program.
This data provides a general overview of the distribution of respondents, which may
influence their perspectives on anti-corruption education. Furthermore, the respondents’
profiles serve as an essential foundation for interpreting the research findings more
accurately.
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Table 1.
Profile of Questionnaire Respondents (104 Students)

Category Number Percentage
Male 57 54.8%
Female 47 45.2%
Semester li 88 84.6%
Semester lii—Vi 16 15.4%
Informatics Education 22 21.2%
Mathematics Education 30 28.8%
Other Study Programs 52 50.0%

The data in Table 1 present the distribution of questionnaire respondents based on
gender, semester, and study program. Out of a total of 104 students, the majority were in
the second semester, totaling 88 students or approximately 84.6 percent. This indicates that
anti-corruption education is largely received by new students who are still in the early
stages of their studies. The gender distribution is relatively balanced, with 54.8 percent
male and 45.2 percent female respondents. This comparison shows that student
participation in the study was not dominated by a single gender. Such composition provides
a fairly representative basis for assessing the impact of anti-corruption education among
students.

In terms of study programs, most respondents came from Mathematics Education,
with 30 students or 28.8 percent, followed by Informatics Education with 22 students or
21.2 percent, while the rest were spread across other programs. This demonstrates that the
implementation of anti-corruption education is not limited to social sciences but is also
integrated into science and technology programs. The diversity of study programs reflects
the wide scope of anti-corruption education across the campus. These data serve as an
initial foundation for assessing the influence of anti-corruption education on students from
different academic disciplines. Thus, the research is interdisciplinary and encompasses
various academic backgrounds.

The distribution of respondents across different semesters and study programs
allows for variation in their understanding of integrity values. Early-semester students may
be more open to receiving new material, while senior students may already have more
complex academic experiences. These differences are important to analyze further in
relation to the effectiveness of anti-corruption education. Gender balance also provides an
opportunity to examine whether there are differences in integrity attitudes between male
and female students. Therefore, the respondent profile serves as an important basis for
interpreting the research findings more comprehensively.

In addition to the questionnaire, the study also employed a structured survey to
measure students’ attitudes and behaviors more systematically. The survey results illustrate
the extent to which students understand anti-corruption education, reject dishonest
practices, and are prepared to become anti-corruption agents. Presenting the data in tables
helps readers easily identify the general trends of student attitudes based on the percentage
of their responses.

Table 2.
Summary of Questionnaire Results (142 Students)
Indicators Agree & Strongly
Agree
Understanding The Importance Of Anti-Corruption Education 94.4%
Materials Are Easy To Understand 90.8%

l
Relevance To Students’ Lives \ 89.4%
New Knowledge About Types Of Corruption \ 92.3%
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Rejecting Cheating/Attendance Manipulation/Data Falsification | 88.8%
Courage To Reprimand Dishonest Peers \ 79.0%
Applying Integrity In Student Organizations \ 89.4%
Readiness To Become Anti-Corruption Agents On Campus/In 85.9%
Society

Supporting Integration Into All Courses \ 92.3%

Table 2 shows that the majority of students have a positive perception of anti-
corruption education. A total of 94.4 percent of respondents stated that they understood the
importance of anti-corruption education from campus socialization activities. This figure
indicates that anti-corruption education programs have successfully raised students’
awareness from the early stages of their studies. In addition, 90.8 percent of respondents
reported that the material was easy to understand. This serves as an important indicator that
the methods of delivering anti-corruption content are quite effective. Thus, anti-corruption
education has had a significant impact on students’ comprehension.

From the perspective of behavioral change indicators, 88.8 percent of students
reported rejecting cheating, proxy attendance, and data manipulation. This result confirms
that anti-corruption education not only enhances knowledge but also fosters real behavioral
changes in the academic environment. Furthermore, 79 percent of respondents stated that
they were willing to reprimand peers engaged in dishonest practices. Although this
percentage is slightly lower compared to other indicators, it still reflects students’ moral
courage in upholding integrity. This suggests that the internalization of values requires
consistent environmental support.

Other indicators revealed that 85.9 percent of students expressed readiness to
become anti-corruption agents both on campus and in society. This finding aligns with the
high level of support (92.3 percent) for integrating anti-corruption education into all
courses. These data indicate that students not only accept anti-corruption education
formally but also desire its comprehensive implementation. In other words, anti-corruption
education in higher education has fostered a sense of collective commitment. This is crucial
as social capital for building a culture of integrity on campus.

To strengthen the analysis, the results of the questionnaire and survey were
compared and visualized in the form of graphs. The visualizations aim to demonstrate the
consistency of both qualitative and quantitative data in describing changes in students’
attitudes. The bar charts presented highlight the key aspects of anti-corruption education,
such as changes in attitudes, rejection of dishonest practices, application of integrity, and
readiness to serve as anti-corruption agents.

10 Perbandingan Hasil Kuisioner dan Angket Pendidikan Antikorupsi
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Figure 2. Comparison Between Questionnaire and Survey Results?

Figure 2 illustrates a comparison between the results of the questionnaire and the
survey, which show consistent findings. The qualitative questionnaire revealed that many
students felt more honest, disciplined, and responsible after participating in anti-corruption
education. Meanwhile, the quantitative survey reinforced this data with high percentages
on indicators related to rejecting academic dishonesty. The alignment of these results
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indicates that anti-corruption education has had a tangible impact on students’ attitudes.
Thus, the triangulation of qualitative and quantitative data provides strong validity.

When compared, the questionnaire emphasized students’ subjective experiences,
while the survey presented more measurable response percentages. Despite the different
formats, both highlighted a positive shift among students. This suggests that the
internalization of integrity values occurs not only at the cognitive level but also influences
actual behavior. Therefore, anti-corruption education can be considered successful in
shaping student character. This consistency strengthens the argument that integrating
character education based on anti-corruption values is effective in higher education.

Overall, the findings from both the questionnaire and the survey demonstrate
significant changes in students’ attitudes and behaviors. In terms of knowledge, students
gained a broader understanding of the various forms of corruption. In terms of attitude, they
became more willing to reject academic dishonesty. In terms of behavior, they committed
to applying integrity in campus life and organizational activities. Hence, anti-corruption
education has proven effective in developing students with integrity. These results align
with the initial objective of the study, which was to measure the influence of anti-corruption
education on students’ attitudes and integrity-related behaviors.

Discussion

The research findings indicate that anti-corruption education successfully
enhanced students’ understanding of the values of integrity and honesty. This result aligns
with Kohlberg’s theory of moral development, which emphasizes the importance of
instilling ethical values from an early age. Students involved in the program demonstrated
higher moral awareness compared to before participating in the activities. Questionnaire
data revealed that more than 90 percent of students recognized the urgency of anti-
corruption education. This underscores that value-based education can be effectively
internalized through contextual learning methods. These findings are supported by previous
studies highlighting the effectiveness of character education in shaping ethical behavior
[16], [17].

Changes in students’ attitudes were also evident in their increased courage to reject
academic dishonesty. A significant 88.8 percent of students declared their refusal to engage
in cheating, proxy attendance, and data manipulation. This result is consistent with
Bandura’s social learning theory, which posits that individuals imitate positive behaviors
reinforced socially. Through training, students learned that integrity is a principle that must
be upheld in academic life. Their willingness to reject dishonesty reflects the internalization
of honesty into concrete actions. Similar research also demonstrated that ethics-based
education can reduce deviant behavior among students [18], [19].

Despite the high level of understanding, challenges remain regarding students’
willingness to confront peers who cheat, with only 79 percent expressing readiness to do
so. This can be understood, as confronting peers often causes social discomfort. This
phenomenon highlights a gap between the comprehension of values and their application
in social interactions. Nevertheless, such participation still reflects students’ moral
commitment. Strong academic environmental support is essential to build students’
confidence in upholding integrity. Previous studies confirmed that a conducive campus
environment influences students’ courage to internalize moral values [20], [21].

Another finding showed that 85.9 percent of students were ready to become anti-
corruption agents both on campus and in the community. This demonstrates that anti-
corruption education not only impacts the cognitive level but also encourages students to
play an active role in society. Their willingness to act as anti-corruption agents proves that
students perceive integrity as an identity worth upholding. A key factor behind this outcome
is the integration of theory and practice in coursework. As a result, students can better
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understand the importance of implementing anti-corruption principles in real life. Previous
studies also affirmed that students hold great potential to become pioneers of social change
through ethical education [22], [23].

Student support for integrating anti-corruption education across all courses reached
92.3 percent. This indicates that they regard anti-corruption education not merely as an
additional subject, but as an essential component of the overall learning process. Such
integration can strengthen students’ character across various disciplines. With cross-
curricular application, the value of integrity can become a habit embedded in all academic
activities. These findings support the view that character education must be implemented
holistically to be effective. Earlier studies also emphasized the importance of value-based
education integrated into the curriculum [24], [25].

A comparative analysis of questionnaires and surveys demonstrated consistent
findings, both confirming changes in students’ attitudes after receiving anti-corruption
education. Questionnaires reflected subjective experiences, while surveys provided
measurable percentages. This consistency validates the research results through data
triangulation. Qualitative data showed that students felt more honest, disciplined, and
responsible. Quantitative data reinforced these outcomes with significant figures. The
alignment strengthens the argument for the effectiveness of mixed-methods approaches in
educational research [26], [27].

Overall, this research confirms that anti-corruption education has a significant
impact on shaping students’ attitudes and behaviors of integrity. The results are consistent
with previous studies emphasizing the importance of ethical education in higher education
institutions. Tangible impacts are evident in increased moral awareness, changes in
attitudes toward dishonesty, and students’ readiness to become agents of change.
Therefore, anti-corruption education serves not only as knowledge transfer but also as
character formation. This highlights the urgency of making anti-corruption education an
integral part of the national curriculum. These findings are consistent with international
studies on the role of value-based education in nation-building [28], [29].

CONCLUSION

The research findings show that anti-corruption education has a significant
influence on students’ attitudes and integrity-related behavior in higher education. Students
who participated in this program experienced an increased understanding of the values of
honesty, responsibility, and integrity. These changes were reflected in their courage to
reject academic dishonesty, the application of ethical values in organizational contexts, and
their readiness to become anti-corruption agents within both campus and community
environments. Thus, anti-corruption education has proven to deliver tangible positive
impacts on strengthening students’ character.

In addition to raising awareness, anti-corruption education also succeeded in
encouraging real behavioral changes among students. They not only understood the
concept of anti-corruption cognitively but were also able to implement it in their daily lives.
Students’ support for integrating anti-corruption education into all courses indicates the
need for a more holistic learning approach. With consistent implementation, the value of
integrity can become an academic culture embedded in campus life.

Overall, this study affirms that anti-corruption education should be made an
integral part of the higher education curriculum. Comprehensive implementation will help
shape a young generation that is principled, integrity-driven, and prepared to face moral
challenges in the future. Through anti-corruption education, higher education institutions
play a vital role in fostering a society that is more honest, just, and free from corrupt
practices.

-space-

- 442 -



SUGGESTIONS/RECOMMENDATIONS

The author would like to express sincere gratitude to the Directorate of Research
and Community Service (DPP) under the Directorate General of Research and
Development (Ditjen Risbang), Ministry of Higher Education, Science, and Technology
(Kemdiktisaintek) of the Republic of Indonesia for providing full funding support for this
research. Such support has been highly valuable in ensuring the smooth implementation of
all research activities, enabling the study to be completed in accordance with the established
targets.

Special thanks are also extended to all research team members who have worked
with great dedication at every stage of the study. In addition, the author conveys deep
appreciation to the Head of STKIP Harapan Bima and the Institute for Research and
Community Service (LPPM) of STKIP Harapan Bima for their continuous moral support,
administrative assistance, and the provision of facilities during the research process. The
support from these various parties has been a crucial foundation for the successful
completion of this research and the preparation of this scientific article.

REFERENCES

Sofi Nur Aziza and Dedi, “ Pentingnya Pendidikan Anti Korupsi Terhadap Mahasiswa”,
justices, vol. 1, no. 1, pp. 46-54, Nov. 2022.

Gufran & Rostati. 2025. Peran Pendidikan Kewarganegaraan dalam Menata Kesadaran
Hukum Bagi Generasi Muda: Kajian Pustaka. Jurnal JPK (Jurnal Pendidikan
dan Kebudayaan). 2(1). https://doi.org/10.56842/jpk.v2i01.433

J.F. Kawung, Andhira, Agnes, G. Tuwo, and Alberth, “MEMBANGUN BUDAYA ANTI
KORUPSI DI KALANGAN AKADEMISI: PERAN STRATEGIS MATA
KULIAH PENDIDIKAN ANTI KORUPSI”, djpk, vol. 5, no. 2, pp. 92-98, Dec.
2024.

T. Ismiati, “Pemanfaatan LMS Nesaba Siapel untuk Penguatan Karakter Anti Korupsi pada
Musyawarah Guru Mata Pelajaran (MGMP) di SMP Negeri 1 Batu, T.P. 2021-
2022,” Jurnal Pendidikan Taman Widya Humaniora (JPTWH), vol. 1, no. 1, Apr.
2022. [Online]. Available:
https://jurnal.widyahumaniora.org/index.php/jptwh/article/view/3

N. F. Trisnawati and Sundari, “Efektifitas Model Problem Based Learning dan Model
Group Investigation dalam Meningkatkan Karakter Anti Korupsi”, MOS, vol. 9,
no. 2, pp. 203-214, May 2020.

A. Rahayu, T. Pujianti, A. Elvira, R. Puspitasari, A. G. Pratama, S. Suryaningsi, dan E.
Herliah, “Efektivitas Pendidikan Anti Korupsi dalam Upaya Mencegah
Pelanggaran Hak Asasi Manusia: Tinjauan Berdasarkan Perspektif Gender,” *Doh
Gisin*, wvol. 1, no. 2, him. 55-62, 2024. [Online]. Available:
https://doi.org/10.30872/dohqgisin.v1i2.2956

Maria Anjelina Odje, Paulina Dhiu, Kornelina Rima Demo, Maria Karolina Tena, Maneldis
Romana Ngode, and Kristiana Owa Kaju, “Penerapan Nilai-Nilai Anti Koruptif
sebagai Pembentukan Karakter Mahasiswa yang Berpancasila”, risoma, vol. 3, no.
2, pp. 3645, Jan. 2025.

Idawati, 1. Syafe’i, I. Syafe’i, and M. Akhmansyah, “Implementasi Nilai-Nilai Anti
Korupsi Melalui Pembelajaran Pendidikan Agama Islam di Kabupaten Tulang
Bawang Barat”, aj, vol. 5, no. 1, pp. 258-279, Mar. 2023.

- 443 -


https://doi.org/10.56842/jpk.v2i01.433
https://jurnal.widyahumaniora.org/index.php/jptwh/article/view/3
https://doi.org/10.30872/dohgisin.v1i2.2956

Kohlberg. L.The Psychology of Moral Development: The Nature and Validity of Moral
Stages. New York, NY, USA: Harper & Row, 1984,

Bandura.A. Social Learning Theory. Englewood Cliffs, NJ, USA: Prentice-Hall, 1977.

L. W. Yasmiatti, “Forming an ethical mindset: Applying constructivist learning to teach

anti-corruption education in junior high schools,” Jurnal of Pedagogi : Jurnal
Pendidikan, vol. 1, no. 5, pp. 74-85, Oct. 2024.

C. Hauser and R. Nieffer, “Korruptionspriavention mittels eines computerbasierten
Planspiels,” in Korruptionsbekdmpfung vermitteln, S. Wolf and P. Graeff, Eds.,
Wiesbaden, Germany: Springer Fachmedien Wiesbaden, 2018, pp. 235-257.

N. Nurudin, M. A. Nur Fauzi, and C. Barory, “Pendidikan Anti Korupsi: Konsep
Pendidikan Karakter Dan Tantangannya”, Educatus, vol. 2, no. 1, pp. 19-26, Feb.
2024.

J. W. Creswell, Research Design: Qualitative, Quantitative, and Mixed Methods
Approaches, 4th ed. Thousand Oaks, CA, USA: SAGE Publications, 2014.

Sugiyono, Metode Penelitian Kuantitatif, Kualitatif, dan R&D. Bandung, Indonesia:
Alfabeta, 2017.

B. Munsey, Ed., Moral Development and Education. New York, NY, USA: Praeger, 1975.

K. G. Guerrero-Dib, L. Portales, and Y. Heredia-Escorza, “Impact of academic integrity on
workplace ethical behaviour,” International Journal for Educational Integrity, vol.
16, article 2, Feb. 2020.

B. Bandura, Social Learning Theory, Englewood Cliffs: Prentice Hall, 1977.

F. Monteiro and A. Sousa, “Pedagogical Innovation to Captivate Students to Ethics
Education in Engineering,” Journal of Applied Research in Higher Education,
2024.

L. Alvin Malesky, C. L. Grist, K. Poovey, and N. Dennis, “The effects of peer influence,
honor codes, and personality traits on cheating behavior in a university setting,”
Ethics & Behavior, vol. 32, no. 1, pp. 12-21, 2022.

Shaffi, L., & Rowe, F. (2025). Pengembangan integritas akademik mahasiswa melalui
lingkungan akademik yang mendukung. Jurnal Kajian Teknologi Pendidikan,
27(2),

A. Jajuli, "The role of university students in preventing corruption in Indonesia,"Jurnal
lImu Hukum Justitia, vol. 27, no. 1, pp. 15-28, 2025. Online. Available:
https://ejournal.seanin

O. Yuliani and A. Muslim, “Integrasi Kebijakan Pendidikan Antikorupsi dengan Kebijakan
Pendidikan Karakter”, PUBLIKA, vol. 12, no. 2, Dec. 2024.

I. Kholid, R. Rahayu, M. H. Fathony, and R. Anwar, “Strategi dan tantangan integrasi nilai
antikorupsi dalam Kurikulum Merdeka: kajian sistematik literatur,” Jurnal [Imiah
Pendidikan Citra Bakti, vol. 12, no. 2, pp. 487-497, 2025. [Online]. Available:
https://ejournal.uma.ac.id/index.php/citrabakti/article/view/12291

P. L. JOSHI, “Cultivating Character: A Holistic Framework For Value-Based Education In
Schools”, AELR, vol. 4, no. 1, p. Article 3, Jun. 2025.

J. W. Creswell and J. D. Creswell, Research Design: Qualitative, Quantitative, and Mixed
Methods Approaches, 5th ed. Thousand Oaks, CA: SAGE Publications, 2018.

- 444 -


https://ejournal.uma.ac.id/index.php/citrabakti/article/view/12291

E. Udoye, “Moral education as a catalyst for national building and development,” Journal
of Moral Education and Awareness, vol. 3, pp. 124-135, Dec. 2017. [Online].
Available:
https://journals.ezenwaohaetorc.org/index.php/JMEA/article/download/352/299

Y. Prasetyo and D. Anggraini, “Urgensi pendidikan nilai dalam pembangunan bangsa,”
Jurnal Pendidikan dan Kebudayaan, vol. 27, no. 1, pp. 15-28, 2023.

- 445 -


https://journals.ezenwaohaetorc.org/index.php/JMEA/article/download/352/299

